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This issue seeks to work through some worrisome aspects of the dominant
ways of seeing and thinking about educational administration, policy and
leadership from insider/outsider perspectives of feminist post-colonial posi-
tions. Educational administrators and leaders can no longer ignore the
significance of gender, race, religion, culture and identity in education.
While education in all sectors has been under reconstruction in the name of
national productivity and international competitiveness, education is always
central to citizenship formation and the collective imaginary of national
identity. Globalized economies and diasporic flows of students, teachers,
workers, refugees and migrants mean that citizenship is increasingly de-
territorialized, understood as a multiplicity of loyalties on the one hand, and
a common shared ‘global’ citizenship on the other hand, through notions of
cosmopolitanism (Ong 1999). Educational discourses similarly switch
between discourses marking out social divides marked by ‘race’ and ‘ethnic-
ity’ and those that propagate more transformatory notions of diversity and
all its benefits (McCarthy et al. 2005).
Students, teachers and leaders alike are experiencing both the processes
of individualization related to increased reflexivity required from the multi-
ple life choices, life styles and life chances associated with post modernity
juxtaposed against the sharp edge of policies premised upon neo-liberal
competitive individualism, which ranks and sorts individuals in ways that
institutionalize race/class/gender/religious difference. Culturally diverse
societies and educational communities make contradictory claims on educa-
tional institutions for more inclusive schooling and recognition of progres-
sive representations and practices of leadership that address the changing
nature of society at the same time that they seem the reinvigoration of more
traditional modes of educational practice and leadership in some diasporic
and faith-based communities which revitalize traditional social relations of
gender and racialized subjects. Education is seen both as a site of mobility for
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2 J. BLACKMORE
women and girls and a safe haven from an often uncompromising and intran-
sigent traditional gender order. Women’s presence in leadership and girls’
educational participation are key indicators of a more progressively demo-
cratic society and productive economy because women and girls are carriers
of culture and indicative of inclusivity in social life (Blackmore 2006).
Within this context of increasing hybridity of student, teacher and
academic identities, there is a realization within most paradigms of educa-
tional research of the need to re-imagine educational organizations, although
less so to diversify the images and practices of leadership. While the evidence
points to how teacher and academic leadership is critical for improving the
educational and life opportunities for all students, paradoxically, masculinist
white (Western) leadership paradigms continue to re-surface as dominant
models and practices. Discourses that circulate about social justice and
notions of inclusive cultures most generally refer to student equity, with
particular regard to curriculum, pedagogy and institutional cultures. Yet
how students imagine themselves as agents in their future life course draws
from wider symbolic and cultural references within their school and society,
in terms of who leads and how they lead. Often they are confronted with
symbolic domination of white/female teachers and white/male leaders,
which offer a particular message to students, parents and aspirant minority
leaders (Dillabough 2007).
A further paradox is the increased polarization between rich and poor
communities arising from de-industrialization and economic neo-colonialism
in conjuncture with the orthodoxies of neo-liberal politics and policies
of choice. In the Anglophone nation states (UK, USA, Canada, Australia
and New Zealand) there is now an overt ‘coincidence’ of poverty, ‘race’, indi-
geneity and educational under-achievement geographically concentrated in
de-industrialized and/or rural areas. Mounting evidence indicates that the
politics of choice of the 1990s is institutionalizing difference on the basis of
‘being with people like us’ (Mitchell 2001). This makes the issue of how
schools (systems and educational leaders) confront difference (racial, gender
and socioeconomic) in more equitable ways critical for most nation states who
seek to engage in knowledge-based economies.
This special issue seeks to advance and enhance debates around differ-
ence, educational governance, knowledge production and educational lead-
ership from feminist post-colonial perspectives. How difference is
understood in relation to leadership images and discourses and in education
is a key issue for education systems, both in economically developed and
developing nation states, where schooling (and indeed education) faces
multiple challenges. While there are valuable contributions towards explor-
ing cross-cultural leadership to better understanding how leadership is
understood differently within specific ‘national’ contexts (e.g. Dimmock and
Walker 2002) there are significant gaps in the leadership literature about
how to deal with cultural difference internally within a nation state, with
some exceptions (e.g. Shields 2002).
First, school leadership continues to be monopolized by white males in
both Western and post-/neo-colonial spaces, with slower progress than could
be anticipated of women moving into leadership and, indeed, reaching a
plateau during the past decade, in some instances (Blackmore 2008). How
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EDITORIAL 3
does whiteness and/or maleness as dominance impact on ‘the other’ in
schools, and in educational research?
Second, there is little literature that addresses the interstices of differ-
ence gender, ‘race’, indigeneity, ethnicity and religious belief systems—
within each national historical context that disrupt homogenised versions
of national identity and culture as well as modes of governance in neo-/
post-colonial times (Narayan 1997). While recognition off difference
(cultural/gender/‘race’) has, according to Fraser (1997), tended to supplant
that of redistribution in recent times, there has been a tendency to focus on
essentialist notions of difference, rather than the hybridity and multiple
subjectivities that are more common in diasporic communities. And how is
difference and hybridity understood in indigenous/non-indigenous rela-
tions? (Ah Nee-Benham 2002).
Finally, such a focus raises issues of representation in democratic societ-
ies, in which neither liberal multiculturalism, with its assimilationist
assumptions, nor radical multiculturalism, which treats culture as static,
provide future possibilities for sustainable educational governance and lead-
ership (Suarez-Orozco and Qin-Hilliard 2004). Leadership represents
different relationships between cultural, symbolic and authoritarian power
in particular contexts. These tokenistic aspects of leadership are readily co-
opted, as women, indigenous, and ‘ethnic’ leaders are expected to do the
‘representational’ hard work but are at risk in so doing (Tuhiwa-Smith
1993). Thus, women leaders with particular cultural affiliations in local
communities are expected to represent their ‘culture’, yet deal with domi-
nant white masculinities in education and government systems and domi-
nant masculinities within their own cultural terrain. This requires a deeper
understanding about the nature of pluralist societies and the production of
leadership identities (Asgharzadez et al. 2007).
These are the key problems in terms of advancing the field of educational
administration and leadership in schools and universities. Exploration of
some of these tensions is the focus of this special issue: 
● How do notions of self determination and choice get articulated in terms
of educational governance with regard to particular leadership discourses?
● How do leaders in indigenous, ethnic and linguistic communities negoti-
ate colonial legacies in schooling and identity?
● How is leadership understood and informed by different cultural/belief
systems?
● How does gender articulate with ethnicity, ‘race’, and/or indigeneity in
representations of leadership?
● How can feminist post-colonial theories inform us in/about educational
leadership and inclusive education?
This set of articles provides multiple voices coming from positions of
marginality as indigenous, immigrant scholars as well as white feminist
scholars, privileged through their whiteness, to engage with some or all of
these questions. These articles provide intercultural comparisons because
they focus on the differential articulations in and through educational lead-
ership of gender, race and class in context specific ways in the USA, UK,
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4 J. BLACKMORE
New Zealand, Australia and Pakistan. There is no desire to be seen to ‘re/
present’ a post-colonial critique of leadership and education for all distant
‘other’ or indigenous in Asia, South America, or Europe (e.g. Yanamami of
South America, the Saami of Scandinavia, the Jummas and Jarawa people of
South Asia). Rather, the focus is on addressing how women leaders—white
majority, indigenous, immigrants in the Anglophone nation states and
women in traditional religious states such as Pakistan—are situated within
educational leadership and how they negotiate multiple border crossings.
Methodologically, this special issue has created tensions around what
counts as legitimate data and research. Recent trends in the Anglophone
states have produced discourses or master-narratives invoking evidence-
based policy and practice in which evidence is equated to empirical research
defined narrowly. This master narrative has been institutionalized through
legislation such as ‘No Child Left Behind’ in the USA, encouraged through
professional organisations such as the American Educational Research
Association (AERA) and policy think tanks such as the Evidence-based
Policy and Practice Institute (EPPI) in the UK, in ways that re-privilege the
empirical (defined narrowly) over the theoretical and conceptual in research.
Indeed, the desire that there be ‘empirical’ research in this issue was a
concern voiced by some members of the editorial board of this journal. But
this concern, while understandable in the current academic anxiety about
maintaining the legitimacy of educational research, raises fundamental
issues about the processes through which new knowledge and new fields of
research can emerge, about the very definition of what constitutes valued
research, and the place of reflective practice of the researcher (Bourdieu and
Wacquant 1992, Scheurich and Young 1997), all familiar debates for femi-
nist and post colonial researchers. As Stanley (2007) argues in Educational
Researcher, African-American faculty trouble the master-narratives of the
journal editorial/review process.
The issue of focusing on the self as a researcher is an important one that
should be discussed because of the concerns about its therapeutic and self-
indulgent overtones (see Coffey 2007). But as feminists have argued over
the past four decades or more, it is often only through the voices of the
researchers within the field who are both subjects and objects of research
that particular issues are raised, particularly when discussion is critical of
their disciplinary field. Experience is often discursively reduced to being
about emotions and relations and trivialized. For indigenous researchers,
who have sought not to be objectified and their knowledge appropriated and
colonised by white researchers, ownership over their own voice has been a
long and hard battle negotiated with regard to the ethical relationships
between the researcher and the researched, but also about building an indig-
enous knowledge base (Tuhawai Smith 1999, Villegas et al. 2008). For the
marginalized or invisible, often voice and articulating one’s own experience
as a researcher is a starting point in this process. Likewise, research often
begins by drawing on local knowledge, often the only pathway, as large-scale
research requires access to large-scale funding within the often discrimina-
tory structures of competitive research and university reward systems.
As feminists have long argued, when it comes to the matter of the social
relations of race, gender and class—the interpersonal and everyday as well
D
ow
nl
oa
de
d 
by
 [D
ea
kin
 U
niv
ers
ity
 L
ibr
ary
] a
t 2
0:0
1 2
1 F
eb
ru
ary
 20
12
 
EDITORIAL 5
as the structural and cultural legacies—all researchers bring their own
perspectives and experience, even if they are not willing to admit it overtly
in their research. In a special issue on the ‘Place of the personal in qualitative
research’ in Qualitative Researcher, Coffey (2007) argues: 
The research self is part of the qualitative research endeavour, and that the experiences of the
researcher are integral to data collection and analytical insight. Where contestation occurs it is in
the extent to which our private experiences are (made) public—in both framing of our research
problems and our writings. (p. 1)
This discussion is not an excuse for a lack of empirical and large scale
data, but offers an argument for recognition of a broader notion of what
constitutes valued research, and how particular types of writing and research
make conceptual leaps, a position most feminist and post-colonial scholars
understand (Villegas et al. 2008). As Smith (1988) would argue from a femi-
nist standpoint epistemology, coming from a particular experiential position
as a woman within organizations and society provides a way of seeing that
opens up the sociological imagination, improves our sociological analyses
and, in turn, how we do ‘empirical’ research. Auto-ethnographic research is
developmental and exploratory, and good research has to balance between
systematic inquiry and meaningfulness (Coffey 2007).
Not surprisingly, the themes that emerge in this issue are about how
women leaders work strategically with/against the culturally grounded prac-
tices of the fields of education, educational research and leadership, the
contradictions they feel and their struggles arising from their overt commit-
ment to social justice in and through education. It is hoped that these articles
will provide the basis for raising new research questions and programs in
educational leadership.
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